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EXECUTIVE SUMMARY  
There is no doubt that social media is a hot topic in the eyes of learning communities including 
educators, administration, students, and caregivers. Although social media may be used to educate 
students about multimodal communication platforms, creativity, and self-expression, social media 
can also open the doors to educators’ personal lives that learning communities may not want access 
to.  
 
Taking into consideration The ATA Professional Code of Conduct (2018), various elements of three 
schools of ethical thought, and research pertaining to the ethical roles of an educator, this analysis 
will illustrate the best way educators may navigate posting on social media. We believe the principles 
of fundamental fairness, ethics of care towards students, and maintaining a respectable reputation in 
relation to the learning community and administration are the most effective factors in determining 
this ethical decision. These three principles in relation to The ATA Professional Code of Conduct 
(Code of Conduct) may be defined as: 
 

a) Fundamental fairness: teachers must treat pupils with dignity and respect and are 
considerate of their pupils’ circumstances (Section 4).  

b) Ethics of care towards students: the teacher may not divulge information about a pupil 
received in confidence or in the course of professional duties, except as required by law or 
where, in the judgment of the teacher, to do so is in the best interest of the pupil (Section 5). 

c) Maintaining a respectful reputation: teachers must act in a manner that maintains the 
honour and dignity of the profession (Section 18).  

 
If teachers post inappropriate social media content they will additionally breach Fostering Effective 
Relationships under the Alberta Teaching Quality Standards (TQS), where the educator risks or 
lowers their positive and productive relationship with students, parents/guardians, peers and others in 
the learning community to support student learning (Alberta Education, 2018, p. 4). This leads to a 
breach of section 19, as when relationships diminish, it can “adversely affect the quality of the 
teacher’s professional service” (The Alberta Teachers’ Association, 2018, p. 1). 
 
ANALYSIS 
1. An educator’s decision based on the sum total of their character should involve being aware of 

all potential situations and responsibilities to others - Virtue Ethics. 
While the principle of maintaining a respectful reputation can be defined by the Code of Conduct, as 
mentioned above, Virtue Ethics states that an educator’s decision should not be based on a checklist, 
but rather on the sum total of their character while still taking into consideration pre-existing 
elements, contextual factors and the consequences to those affected by the decision (DonLevy, 2020). 
In addition to this, it is important to address the challenges in understanding this school of ethics, in 
which there is no list of ethically ‘good’ actions to judge any particular situation (DonLevy & Walter, 
2011, p. 21). The below educational example of how this principle addresses the various sides of 
Virtue Ethics relates to an individual’s character that has been shaped over time and results in habits, 
values, and beliefs that define an individual’s virtuous character (DonLevy & Walter, 2011, p. 21).  
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There may be multiple entry points seen in this school of ethics, where an individual may 
demonstrate their longstanding values and beliefs in a social media post. For example, a female 
identified educator may believe clothing does not symbolize professionalism or one’s ability to 
execute a role professionally. This pre-existing aspect of their character may come to life publicly in 
a social media post, where they are wearing clothing that may be deemed as ‘risque’ by others, such 
as administration or members of the learning community. In the position of the educator, they may 
believe their post is ethical and could even pertain positive messages of individualism to onlookers. 
However, another educator may deem this an inappropriate post, as they have their own differing 
preconceived ethical beliefs on what is ‘professional’ attire and they believe the other educator’s 
attire breaches section 18 of the Code of Conduct; where they do not act in a manner which 
maintains the honour and dignity of the profession. Regardless of the many differences of values and 
beliefs that arise in Virtue Ethics, it is important that members of the learning community, 
specifically educators, show respect for each other’s opinions and look to In relation to colleagues 
sections in the Code of Conduct. 
 
Moving beyond inclusivity in the classroom, educators in Virtue Ethics should also be aware of the 
potential responsibilities to other people in the learning community, and how they bring their beliefs 
and values into their work and beyond the school into their social media feeds. This relates to 
Establishing Inclusive Learning Environments in the TQS, in which educators are required to 
promote and sustain inclusive, safe and respected learning environments that embrace diversity 
(Alberta Education, 2018, p. 6). Although there may be differing ethical opinions based on past 
characteristics and experiences, educators should appreciate the pre-existing elements that others 
bring to the space. Additionally, educators must enter the field knowing that their position upholds 
authority and influence inside and outside of the classroom, including into their personal social 
media. The four realms of Virtue Ethics; prudence (wisdom), justice (fairness), fortitude (courage), 
and temperance (self-control) especially pertain to this, where an educator following this school of 
ethics would aim to convey content that showcases their wisdom as an educator, their fairness in 
promoting content that reflects respect and community, their courage to put others ahead of 
themselves, and their self-control to restrain some elements of their expression to meet the needs of 
others (DonLevy & Walter, 2011, p. 22).  
 
2. An educator’s act is not based on a code or ethical principles, their acts are based on their 

intrinsic urge to act ethically - Postmodern Ethics.  
In regards to our principle of fairness and deciding whether educators should or should not post on 
social media, one may address one of the core seven points of the Postmodern School of Ethics, in 
which humans naturally urge to act ethically or morally (DonLevy & Walter, 2011, p. 31). However, 
this notion to act ethically does not abide by codes or ethical principles, rather it is an intrinsic feeling 
or impulse to have relationships with others simply by being a human being. A challenge with this 
school of ethics is that the human condition is so ambiguous and full of contingencies that an 
individual cannot choose what ethical principles may arise in their impulsive actions (DonLevy, 
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2020). Furthermore, this continual changing and contextual nature of life is what makes it so difficult 
to attach strings and rules to the ethical decisions.  
 
Relating this to educators posting on social media platforms, we cannot directly align suggestions to 
sections of the Code of Conduct, as this school of ethics specifically does not abide by socially built 
commandments given by others (DonLevy & Walter, 2011, p. 31). We may, however, loosely infer 
to our own individual choices in Postmodern Ethics with a cost-benefit analysis as pre-service 
educators, and imagine that other educators would similarly exist in a world where they would make 
similar impulsive decisions that reflect fairness for the learning community (DonLevy & Walter, 
2011, p. 32). We would additionally hope that these educators would have a natural and intrinsic urge 
to post responsibly (non-violent, non-slander, in line with the TQS) on said social media channels, 
create a safe and positive learning environment, and be fair to members of the learning community. 
Even though this school of ethics represents intrinsic urges to act ethically without definition, we 
would reflect that an educator’s natural impulse on social media may still reflect sections in the code, 
particularly under In relation to pupils. Specifically addressing the principle of fairness, educators on 
social media platforms should naturally refrain from divulging information about students, their 
families, and other members of the learning community.  
 
3. An educator acts in the interest of all peoples - Utilitarian Ethics.  
Addressing educators’ relationships with social media, our principle of ethics of care towards 
students, involving creating a caring and safe environment for students and the learning community, 
strongly connects to the Utilitarian School of Ethics. When analyzing the roles and relationships 
between educators and social media content, it is important to note in this school of ethics whether 
the content is responsible, meets various expectations in the TQS, and generally is safe for onlookers, 
regardless of whether the accounts are private or not. Promoting ethical actions or inactions in the 
utility of happiness for the greatest number of people, educators abiding by this school of ethics may 
believe their individual expression should be responsibly restrained in order to put the needs and 
expectations of the learning community before their own (DonLevy & Walter, 2011, p. 27).  
 
One practical example following this thought of ethics would be for educators to not pursue personal 
social media accounts, but instead with the permission from the learning community, create a private 
social media page for the class as a whole that builds community, showcases students’ success 
(noting confidentiality), provides accessible scheduling and updates, and creates a positive classroom 
culture that can be accessed by parents at home. Therefore, by restricting personal social media 
content and focusing on their students first, the educator makes an ethical decision for the greater 
good of the school. It is important to note that this opportunity to post on social media should be 
approved or recommended by administration and families, and it may be a choice of the school to 
restrain all social media actions in its entirety, which would be abided by an educator following this 
school of ethics. Noting the multiple entry points for educators following this school of ethics to put 
governing group-wide codes before their own independent choices, there are quite a few sections of 
the Code of Conduct that pertains to ethically posting on social media in a caring manner. Below is a 
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list of sections an educator is required to adhere by to operate a social media account on behalf of the 
learning community: 
 

a) Section 1. This could be exemplified through educators posting on a classroom social media 
feed, whereby a diverse, culturally responsive classroom environment is portrayed. All 
students will be embraced, welcomed, cared for, respected and safe (Alberta Education, 2018, 
p. 6).  

b) Section 4. Relating this to Fostering Effective Relationships in the TQS, if an educator posts 
on social media on behalf of the student body, they should do so with genuine care for others, 
invite an FNMI perspective, honour cultural diversity, and act consistently with fairness, 
respect and integrity (Alberta Education, 2018, p. 6).  

c) Section 5. Educators must respect confidentiality of students and put parents and students’ 
desires ahead of their own goals. This is of the utmost importance to build a safe and caring 
learning environment that demonstrates educators are aware of facilitating responses to the 
needs of students (Alberta Education, 2018, p. 6) 

d) Section 18. Following this school of ethics, educators put the learning community’s image 
and goals above their own to achieve the greater good and utmost care for the group. This is 
specifically demonstrated in their heavily refined social media account that will undergo 
various tests of approval for what content is posted, how content is posted, and when content 
is posted.  

 
CONCLUSION 
In conclusion, we believe that the best way to determine if an educator should or should not post 
something on social media is by reflecting upon and following their natural impulse to do the right 
thing for the majority, while taking into consideration pre-existing elements, contextual factors and 
any consequences that may affect others by such decision. Relating this analysis and hypothesized 
situations to a particular school of ethics, we deem the Utilitarian Ethics school of thought the best 
approach when connecting the role of an educator to that of a social media presence. Educators 
following this approach may make ethical decisions based on the Code of Conduct, school 
regulations, the TQS, and the three principles we have outlined which is being fundamentally fair, 
and ethically caring towards a student, while upholding the educator’s (and profession’s) respectable 
reputation.  
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